
 

 

This inaugural edition of JUMP-
START marks our first decade of service 
as an organization. Through this bi-
annual newsletter, we hope to reach not 
only the families whom BIA has served 
but also the countless individuals whose 
lives have been touched by a 
child/children with autistic spectrum 
disorder (ASD). JUMPSTART will strive 
to offer a unique combination of news-
worthy information on ASD, useful edu-
cational strategies and a look into the 
resources available through BIA.   

Before we plough ahead into our next 
ten years, we would like to take this op-
portunity to pause and reflect over the 
past. It is sometimes hard to believe that 
we started with a few families, a handful 
of staff, and no cell phones! However, 
with the encouragement and support of 
BIA’s pioneer families and the numerous 
professionals in the community who 
believed in our mission, we forged ahead.  
To date, BIA has provided in-home early 
intervention programs to 150 families 
and served as consultants to over 55 
elementary school age children with 
ASD.  In addition, BIA has provided on 
the job training to more than 100 indi-
viduals working in the field. Despite the 
challenges we have faced over these 10 
years,  we are still here and in possession 
of the countless fond memories and 
proud moments so indicative of working 
with children with ASD and their fami-
lies.   

As we look to the future years of teach-
ing and learning from children with 
ASD, we hope to realize a long held 
dream of creating an integrated pre-
school serving both children with ASD 
and neuro-typical children (see “The Vil-
lage” this page).  With the increasing rate of 
the diagnosis of ASD in young children, 
we strongly believe that a preschool of 
this nature would greatly enhance our 
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young children diagnosed with 

Autism Spectrum Disorders; to 
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provide trained personnel for the 

families of children with Autism 

Spectrum Disorders; and to offer 

these services to low-income or 

economically disadvantaged fami-

lies” 
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The scenario very often goes like this: “Susie” 
receives a diagnosis of autism and begins an inten-
sive, home-based, early intervention program with 
BIA. After a few months, “Susie” is following 
some simple instructions and able to attend for 

(Continued on page 8) 

community’s ability to serve young children with 
ASD in the least restrictive environment as well as 
serve as a model and training site for professionals 
working in the field.  

We look forward to continuing this  journey with 
you. —Hilary Baldi, Exec. Dir. 

 

Sarah and Sung Ae Chee hard at play 



 

 

Reaching Out 

 Intensive Early Intervention: Behavioral Intervention 
Association currently provides intensive early intervention 
services to approximately 18 families in the greater Bay 
Area. These are  home  and school-based 1:1 programs with 
15-30 hours per week of direct services per child . 

Consult Services: An additional 18 families are receiving 
consultation services which consist of on going program 
design, development, and recommendations. In some cases 
consultation includes training to school staff or staff hired 
by families. Consultation services are  offered to children/
families who have completed their two-year intensive pro-
gram but need a limited (2-5 hours per month) amount of 
on-going input. Consultation may also be offered for ele-
mentary-aged children or for families outside our typical 
service area. BIA is also working with many  school districts 
to evaluate existing services and assess students enrolled in 
district programs.   

BIA In Fresno: BIA is pleased to offer limited services to 
families in the Fresno area. Long time BIA staffer Monique 
Bekeschus is providing program design and development 
for 6 families in that region. Monique also provides ongoing 
supervision and training for the privately hired 1:1 staff of  
families who currently have  intensive early intervention 
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programs designed by her. Please contact the BIA administrative 
office for additional information about services available in the 
Fresno area. 

BIA Overseas: We continue to provide services to a handful of 
families overseas (Ireland &  the Philippines).  BIA’s primary goal 
overseas has been to train these families and their staff to develop 
program manager skills (those needed to design and implement in-
tervention programs for their children and students).  Without hav-
ing the benefit of the typical BIA infrastructure, these families have 
a very big job.  We applaud their dedication!  

In the Community: Some of our community outreach this year 
included presentations/trainings to: 

Piedmont for Resource Advocacy and Information in Special 

Education (PRAISE)    

NorthBay Rehabilitation Center  

Cure Autism Now (CAN) Community Resource Fair 

Piedmont Unified School Dist.-Spec. Ed. Staff  

Community Gatepath  

Berkeley Unified School Dist.-Spec. Ed. Staff  

Central Valley Regional Center 

Exceptional Parents Unlimited 

Workshops: An ongoing series of bi-monthly workshops is offered 

free of charge to families with children currently receiving BIA ser-

vices. Workshops touch on a variety of training topics such as 

“Applied Behavioral Analysis” and  Communication Strategies.”  

Additional workshops for groups of 6 or more can be arranged. If 

you are interested in having BIA present a workshop for your or-

ganization please contact the office at 510-652-7445. 

Vendorization: BIA achieved a major milestone in November in 

becoming vendorized with the Regional Center of the East Bay 

(RCEB).  This development  makes our services accessible to many 

more families.  It also means that families  will no longer need to 

become “parent-vendorized” to receive reimbursement for our ser-

vices.   We are looking forward to working with the RCEB in assist-

ing families and our thanks go out to them for  making this a reality. 

Lending Library: BIA’s Lending Library serves the dual purpose of 

aiding families in assembling program play materials and providing 

reference materials for both parents and staff.  The Reference Col-

lection of our Lending Library is especially in need of reference ma-

terials donations.  Books or videos on autism, teaching strategies, 

etc. are always useful. Because our Toys Lending Library space is 

quite limited, we do not actively solicit donations for it.  If you have 

an toy or item that you would like donate, please contact our office 

and we will be happy to see if we can put it to good use! Amy Venezia - CAN (Cure Autism Now) Fair 

“Those of us who live and/or work with children and 

adults with autistic disorders have to try to enter their 

world, since they cannot find their way into ours.  We 

need to learn to comprehend and empathize with au-

tistic experiences  in order to find ways to help each 

individual cope with a system of social rules that is 

alien to them.  The reward for the effort involved is a 

deeper understanding of human social interaction and 

an appreciation of the wonder of child development.  

The key to autism is the key to the nature of human 

life.”  



 

 

In January 2002, Monique Bekeschus 
(program director)  conducted a survey (as 
part of her requirement to gain a Master’s 
degree) of  educational outcomes of children 
who had received intensive early intervention 
services through BIA from 1997 to 2002. This 
was accomplished by sending surveys to all 
families (24) whose children had received be-
tween 15-30 hours per week of early interven-
tion when they were between the ages of 2.5 
and 4.5 years of age. Of the 24 surveys sent, 
17 were returned. The chart below shows the 
placements of these students at the time of 

the survey. Here are the results: 

Education Placement Outcome Survey 
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Gen Ed. w/ 90% 

support

36%

Gen Ed. w/out 

support

43%

Spec. Day Class 

w/out supp.

14%

Spec. Day Class 

w/ supp.

7%

Allyson Hurley and visitors - CAN  (Cure Autism Now) Fair 

Some Facts about Autism 

-taken from  Autism Society of America  fact sheet (2003) 

What is Autism? 

Autism is a brain disorder that affects a person’s ability to com-

municate, to reason, and to interact with others.  It is a spec-

trum disorder that affects individuals differently and to varying 

degrees of severity, and it is often found in combination with 

other disabilities. The term “autism” and “autism spectrum 

disorder” are often used interchangeably and refer to three of 

five disorders known as Pervasive Developmental Disorders 

(PDD).  The three “autism spectrum disorders” are: Autistic 

Disorder, Asperger’s Disorder, and PDD-NOS (Not Otherwise 

Specified). 

How Common is Autism? 

Autism is more common than childhood cancer, cystic fibrosis, 

and multiple sclerosis combined.  One out of every 250 babies 

born today will develop some form of autism.  This means that 

an estimated 1.5 million Americans (children and adults) have 

autism today, and another 15 million Americans are directly 

impacted by autism.  Autism is 4 times more common in boys 

than girls, and it is found equally in all walks of life and in all 

populations around the world. 

How is Autism Treated? 

There is no cure for autism. However, evidence shows that 

early intervention results in positive outcomes for children with 

autism; and the earlier treatment begins, the better.  Studies 

show that those with autism respond well to a highly-

structured, specialized education program tailored to their 

needs.  Because autism is a spectrum disorder, no one method 

alone is effective in treating autism. 

Signs of Autism 

Spins objects 

Sustained odd play 

Little or no eye contact 

Severe language deficits 

Insistence on sameness 

Uneven gross/fine motor skills 

Laughs, cries or shows distress for no apparent reasons 

Noticeable physical over-activity or extreme under-activity 

Difficulty expressing needs; gestures or points instead of speaking 

Not responsive to verbal cues; acts as if deaf but tests in normal range 

Echolalia ( repeats words or phrases in place of normal responsive  

language) 

Inappropriate attachment to objects 

May not want cuddling or act cuddly 

Unresponsive to normal teaching methods 

Over-sensitivy or under-sensitivity to pain 

Aloof manner; difficulty mixing with others 



 

 

 Imagine walking into a busy library in Brazil.  
All information (written & spoken)  is provided in 
Portuguese. You are told there are many books 
translated into English in some sections of the 
library, but how would you feel about taking on 
the task of finding a book that you might enjoy?  
For many children with ASD, this scenario is an 
all too familiar one.  The child with autism faces a 
similar challenge each time he enters a room 
where more than one activity or set of materials is 
present. Parents can greatly reduce the need for 
their child to struggle with visualizing his options 
and  executing the steps necessary to attain de-
sired materials. Here are few ideas to create a 
user-friendly play environment at your home: 

Play Library:  Use low shelving and clear bins to 
store play activates.  Be sure to place only one 
complete set of materials in each box. Provide 
additional information as to its contents by at-
taching a photo of the activity on the outside of 
the box. 

Choice Boards: Create a poster of play choices 
from Ring around the Rosy to “Barnyard Bingo”. 
You can attach these drawings and/or photos 

Video Projects 

 “EMBRACING PLAY” An  

instructional video developed  by BIA  
in 2001 to give families of newly diag-
nosed  children  the tools to begin  
teaching their children essential learn-
ing readiness skills. 

Our goal of having  ‘Embracing 
Play’  reach families and organi-
zations across the U.S.  is being 
realized!  Through our US dis-
tributor Woodbine House, Inc. 
(a publishing house serving the 
special needs community),  
‘Embracing Play’ has been 
reached over 700 individuals, 
organizations, libraries, or uni-
versities across the US. You may 
have seen Woodbine House’s ad 
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Creating a User-Friendly Play Environment 

for ‘Embracing Play’ in the August 
edition of The Advocate. We are 
pleased that the message of the 
importance of developing play and 
leisure skills is reaching so many 
people.  BIA is very grateful to 
Woodbine House for carrying 
“Embracing Play” as its first video!  

BIA also recently contracted with 
Gazelle, a European distributor, so  
“Embracing Play” will soon be 
available to families in the UK and 
Europe. 

 In the future, BIA hopes to  de-
velop additional instructional videos 
to address the community’s con-
tinuous need for information re-
sources 

with Velcro so that your child can match them to a par-
ticular bin.  

Theme Kits: Assemble props associated with a particular 
theme (that the child has previously practiced with adults). 
Place them in a clearly labeled box (you can use a photo 
of child engaging in them play) (Theme-Construction 
props-e.g., toy hammer, blocks, hard hat). 

Visually structured Tasks (a la TEACCH): Place fun 
& familiar “completion tasks” such as Lotto games and 
matching Disney characters, around the room at eye level, 
either mounted on poster board or on small tables.  

Road Signs: Divide the room into play areas and mark 
them with photos of activities within.  One examples 
might be; constructive play area with a signs depicting a 
block structure and photos of the building materials avail-
able.  

Play Recipes;  Create a “recipe” card depicting a play 
activity (e.g., Playing Doctor). On the “recipe” card use 
illustration or words to list materials and steps.  

Leisure Chart: Offer play choices, via a picture board, 
where your child can earn tokens for engaging with the 
materials selected. After earning a specified number of 
tokens he/she can turn them in for a specified treat 

“This instructional video is 

aimed at parents of children 

who are newly diagnosed with 

autism and would also be 

appropriate for teachers and 

other professionals working 

directly with children with 

autism.  The video skillfully 

illustrates the importance of 

play as the work of childhood 

and explains how play is a 

vehicle for the development of 

communication and socializa-

tion.” 

Laurie A. Sperry 

State of Hawaii, Department of 

Education, Special Education 

Section 

Journal of Autism and Developmental 

Disorders, Vol. 31, No. 4, 2001 



 

 

Top 10 Staff  Suggestions for Free-Time Activities 

Creative ways to keep your kids busy while you figure 
out how to use your own free-time! 

Fill a tent or tunnel with pillows for rough and 
tumble play and/or relaxation, 

Try using a “Spin Art” machine equipped with 
marking pens rather than paint. 

Use child safe scissors to snip colorful paper. Make 
your own confetti! 

Create a Ball maze (can substitute with marble 
maze if child is older and does not mouth objects), 

Fill 2 large plastic bottles with colored water and 
oil Attach them  at the mouth and secure tightly with 
masking tape. Turn them upside-down and make watch 
your own tornado appear! 
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In monitoring current research over the last few years,  we found 
the following studies/articles to be significant and of interest to 
both parents and professionals.  Please call us if you would like a 
copy. 

“Taking a Closer Look at Functional Play in Children with 
Autism” Journal of Autism and Developmental Disorders, Vol. 31, No.1, 
2001 - Emma Williams, Vasudevi Reddy, and Alan Costall 

Review by D. Detmers 

We continue to be interested in how impoverished play skills affect 
the ability of children with ASD to interact with their peers as well 
as learn from their environment. With so many studies and inter-
ventions only focusing on social interaction, we are interested when 
research and intervention takes into consideration play skills as a 
vehicle towards meaningful learning/relating.  

This study examines the play of children with autism in comparison 
with the play of typical children and those diagnosed with Downs 
Syndrome. Forty-five children were observed and videotaped in 
their homes upon being given a specific set of toys (e.g., telephone, 
hair brush, police car).  Several measures were examined such as; 
whether the play actions observed were simple or elaborated, how 
long a child played in a simple (e.g., puts a spoon in a cup, peg in a 
hole, brushes own hair with toy brush) versus elaborated manner 
(e.g., stirs with the spoon in the cup, makes drinking noises with 
cup to mouth, brushes dolls hair with toy brush) with the objects, 
how many different actions were performed with the items, the 

Noteworthy Reading 

number of new actions versus repeated actions, and the 
combination and integration of play actions.  

Several noteworthy findings were made by the authors. Chil-
dren with autism spent less time playing in a conventional 
manner than the other two groups and play consisted of 
single object use (simple functional play) versus multiple 
object use with gestures (elaborated play). Children with 
ASD also demonstrated less variation in their actions with 
the play objects. Many researchers have documented that 
children with ASD have difficulty with symbolic play (e.g., 
using a stick as a spoon). The authors of this study go on to 
say that children with ASD experience problems with play at 
an even earlier level than when symbolic play would nor-
mally develop. The authors also discuss whether an impov-
erishment in play skills is due to an executive dysfunction or 
due to the fact that children with autism find it difficult to 
learn by watching others.   

“Very Special Ed “ by Susan Brenna 

The New York Times/Education Life segment:  Section 4A, 
November 9, 2003 

Review by H. Baldi 

We were excited by a recent article in the New York Times 
touting the benefits of integrating children with special 
needs and neuro-typical children in pre-school settings. This 

(Continued on page 8) 

Fill a large bin with cornmeal or rice and several 
tools for filling and dumping (e.g., cups, shovels, 
windmill, muffin tin), 

Borrow or consider purchasing the following recom-
mended toys: 

Phonics Desk, by Leap Frog; Plastic letters, when 
placed within the alphabet or a word, provide the pho-
neme and or the word, 

Leap Pad, by Leap Frog; Each time the child 
points to a word or picture, the computer driven pad 
and pen provides relevant feedback. 

Musical “Etch-a-Sketch”, 

Easy Talk by Charlie; a voice input labeling toy. 



 

 

“JUMPSTART”  Winter 2003  Page 6  

Current Staff: BIA’s mission is carried out by  the dedicated 

individuals listed below- 

Program Directors  Program Managers 

Monique Bekeschus   Shellie Albert 

Anna Kern    Shana Cohen 

Allyson Hurley   Erika Koyama 

Michael Pointer-Mace  Natalie Levanda 

Adrienne Romanski  Amy Venezia 

Program Implementers 

Kori Bias   Becky Kupersmith 

Sung Ae Chee   April Mickel 

Joanne Chung   Anne Nishimoto 

Elissia Forsyth   Tina Pastorelli 

Lindsay Holden   Yasmin Rahimtoola 

Tiffany Hutchings   Carol San 

Yulya Ippolitova   Kim Viernes 

Lynn Koeller 

Overseas: Mary Ryan, Edel Coen, and Annamarie Cullen im-
plement intensive intervention programs Ireland with BIA con-
sultation.  They continue to collaborate with BIA  to gain the 
skills necessary for managing programs there. Over the past few 
years, they have also come to the States to work with BIA as 
part of their training giving them an opportunity to join pro-
gram sessions and attend staff trainings.  These fine folks are a 
vital part of the continued success of our overseas programs.  
Bravo! 

Continuing Education: BIA staff attended trainings this year 
on such topics as: Relationship Intervention Development 
(RDI), Picture Exchange Communication Systems (PECS), 
Teaching Friendship Skills to Children (by Rick LaVoie).  

Fresno: In early 2002, Program Director, Monique Bekeschus, 

relocated to the Fresno area from Sacramento where she had 

been managing BIA home programs for several years. Monique 

now works as a consultant with 6 families there, collaborating  

with several school districts and the Central Valley Regional 

Center. 

Celebrations: BIA staff did a lot of celebrating in 2003 with 
five  weddings and one birth! Congratulations to: 

Anna Kern (program director) & Matt McCarthy on the birth of  their son, Aidan Maddox 
McCarthy , in December 2002, 

Deanne Detmers (associate director) & David Raskin on their marriage in April 2003, 

Michael Mace (program director) & Desiree Pointer on their marriage in May 2003,  

Shana Cohen (program manager) & Josh Caplan on their marriage in June 2003, 

Elissia Musto( senior tutor) and Charlie Forsyth on their marriage in August 2003, 

Kori Bias( senior tutor) and Myran Mathew on their marriage in September 2003. 

Thoughts from a BIA tutor: “I joined BIA after graduating 

from college with a textbook understanding of autism.  I knew 

that I wanted to help children reach their fullest potentials, but I 

would never have imagined how quickly my eyes and heart 

would be opened to working with BIA's children.  During the 

past year, I have worked with children who I have witnessed 

blossom and thrive with the help of their intervention programs.  

Throughout my daily experiences, I have come to discover that 

there is so much more to these children then any textbook could 

ever convey.  Not only do the children learn from me, but I have 

also learned so much from them.  I feel fortunate knowing that 

my efforts help reveal a new world to the children that I work 

with and that I am surrounded by people who are as caring and 

as passionate as those with whom I work.” - Elissia Forsyth 

News From the Field 

Desiree & Michael 

Pointer-Mace 

 Deanne Detmers 

& David Raskin 

Anna Kern, 

Matt & Aidan  

McCarthy  



 

 

BIA recommended frequent playdates for my son, Ben.  I had a 
hard time with them at first.  Here I was just getting used to the 
diagnosis myself.  And then I had to “sell” mothers of typical chil-
dren on the merits of having their child play with my child.  My 
child, who had a fuss if he wasn’t first, knew few games, had very 
little interest in other kids, and had a tendency to pounce and 
scratch.  I didn’t see it, and to be honest I was afraid.  I was afraid 
Ben would fail, that he wasn’t ready, that he would put kids off, not 
create friends.    

First, I tapped into my old friends, mom’s group and neighbors’ 
pool of 4-5 year olds.  Several moms said no and one or two kids 
said no.  I had to steel myself against the rejections, but the real 
truth is, all kinds of kids are rejected for playdates, and it has more 
to do with the family or the child than your special child.  This I 
believe strongly.  There are more kids out there, so don’t give up.  
When I asked for playdates I came out clear and strong – “My 
child has Asperger’s, or difficulty with social skills.  We did regular 
playdates, facilitated by the coolest adults around.  Kids made lists, 
played games, did art, got snack, and if Ben had a hard time, either 
one of the staff or I was there to help him   through it (these epi-
sodes became more and more rare.)”   

 I did a lot of schmoozing with parents about the playdates.  They 
loved to know how their kids were doing and also to hear how Ben 
was progressing.  I truly believe that the majority of parents learned a lot 
from the experience as well, and it probably helped parents to answer questions 
when their kids came home and mentioned something odd that Ben did.  I 
think it helped to open parents minds to understand and accept a “different 
child,” as well.  Almost every kid that played with Ben wanted to 
come back.   

The first 3 months of playdates, (3 to 4 times a week) were the 
hardest.  We were quickly building Ben’s repertoire of skills so he 
could play in games.   He also had a hard time dealing with the 
additional stimuli, more people, new rules, other people’s ideas.  
There was a brief time when I wondered if we were pushing him 
too much.  Whenever that thought would come up, Ben would 
have a breakthrough soon after.  What I learned from this period was 
don’t give up when the program seems difficult for the child. It is, but they are 
learning, taking it in, and one day they’ll use what they learned. 

It really helped me to participate in and observe closely these play-
dates.  I, Ben’s mother, was the one that worked with Ben when we 
had friends over on weekends, who filled in when tutors cancelled, 
and who had to help Ben play with his younger brother David.  I 
watched to see when BIA would step in and organize things, when 
they would step out and see what might happen, or when they felt 
that it was time to end a playdate.  I learned their strategies for interven-
ing, yet not being too much of a presence so as to keep the children oriented to 
one another.   I used all of these strategies and learnings in the rest of our fam-
ily life and it really added to the work Ben was doing by nurturing his  orienta-
tion to his peers.  

One of my favorite strategies about the way to work with Ben was 
to engage him in the activity you want to teach him as often as 

  “Why Playdates are Helpful” 
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possible – to make a habit of it.  He’s not going to learn to 
play with other kids by playing with me or by talking about it.  
And the more time he spends in playdates, the more he’s go-
ing to be accustomed to playing with other kids and want to 
play with other kids.  Towards the 6-8th month of the pro-
gram, we had almost 5 playdates per week.  When I did leave a 
day without a playdate, Ben began asking why didnn’t I have a 
playdate today and on his way to school in the morning he 
would ask me who is my playdate today.   

BIA really emphasized getting playdates from Ben’s class.  It 
was more difficult for me, because these people were new to 
me and to Ben, but we did it.  We saw a direct correlation be-
tween the playdates and the play with the kids at school.  The 
more often he played with a child in a playdate, the more often he related 
to them at school.  He might talk about them more in the home 
as well.  The schoolmate playdates really helped to increase Ben’s affec-
tion for kids and motivation to join kids in play at school.   

There are a couple of other reasons I really enjoyed and bene-
fited from the BIA facilitated playdates.  Not only did I learn 
to facilitate, I learned to play. Firstly, I learned to play with 
Ben the way other kids do, using their language, mannerisms, 
their kind of play.  Secondly, I learned to play with all kinds of 
kids.  When I substitute for my other son’s preschool now or 
Ben’s kindergarten, I’m right there with the kids, with big ex-
pressions, lots of ideas, and the knowledge to work out a fuss, 
a fall, or a fight.  Ben’s Mom is fun, Ben is fun, let’s do a play-
date.  It keeps the good feeling of other kids and family com-
ing towards our family despite Ben sometimes being a little 
different or aloof.   

It sounds like a lot as I read all of this, but the truth is, it made 
a difficult time more fun.  Our house was full of kids, tutors, 
trainers, parents and others.  It made it more fun for me and it 
helped Ben get used to a lot of people and friends in the 
house.  He’s now much more able to handle it when people 
come over socially or for play, not only because his repertoire 
is expanded, but because he truly enjoys it. - Lisa Greenberg  

Ben  and brother play “Pile On Daddy” 
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article discusses the concept of reverse mainstreaming; placing neuro-
typical children in settings with children with disabilities in order 
to provide the students with disabilities language and behavior 
models. While the benefits may be evident for children with spe-
cial needs, the article goes on the point out the many advantages 
for typical students and how parents of typical students are learn-
ing of these benefits and lining up to get in. A high ratio of teach-
ers to children or better equipped teachers may be obvious bene-
fits but the article points out “social agility” as another crucial 
benefit, “when the typical children are trying to engage with some 
of the children with disabilities, they’re thinking, ‘How am I going 
to play with him, what would he like?’. 

The Brick township of Connecticut., featured in this article and 
home to the free Brick Community Primary Learning Center, 
adopted the practice of “reverse mainstreaming” (only 9,000 of 
the half a million children ages 3-5 attend reverse mainstream 
classes), to meet federal laws requiring school districts to educate 
3 and 4 year olds with special needs in the least restrictive setting 
possible.   The Brick Township officials then go on to say that 
they consider the approach (reverse mainstreaming) to be “both 
cost effective and educationally sound”.  In an attempt, no doubt, 
to validate such an approach, W. Steven Barnett, the director of 
Education Research at Rutgers University is studying Brick’s lot-
tery winners and comparing them to those children who applied 
but were not randomly admitted to determine what benefits may 
be realized for the children receiving a “high quality preschool 
experience”. 

Due to the rarity of reverse mainstream classrooms, parents of 
neuro-typical children must enroll in a lottery to determine who 
will fill the handful of slots available each year.  According to this 
article, parents are clamoring to get these spots. As one parent put 
it; “it’s (the school) the best thin that ever happened to us”. 

 

 

(“Noteworthy  Reading” Continued from page 5) 

longer periods of time. She may even be using some in-
strumental forms of simple communication to meet her 
needs. Her parents and program team decide that “Susie” 
should be enrolled in a pre-school so that skills learned at 
home can begin to be practiced in a group setting. It is 
further recommended that this group setting contain 
peers modeling the skills that “Susie” is beginning to ex-
hibit and ample amounts of structured and free time.  
Often, a regular neighborhood pre-school would fulfill 
these criteria but there’s a catch; the school must also be 
open to embracing a child with special needs and her sup-
port staff that   will accompany “Susie” to ensure that she 
has a successful experience. It is at this point that 
“Susie’s” parents begin a frenzied search for such a 
school, unsure if one even exists, and wind up settling for 
the closest match possible. The school’s teachers, her 
parents, and her program staff then work closely together 
to make it a successful experience, unsure of the outcome 
The least tentative of the players in this vignette are the 
children who embrace one another without regard for 
differences. 

The majority of BIA’s parents reenact this scenario at 
least once in their time with BIA, sometimes multiple 
times.  And yet, when all is said and done, professionals 
and parents might be surprised to learn that the benefits 
of fully including children with special needs in regular 
education settings are immense for both the children with 
ASD and their neuro-typical peers. A recent New York 
Times article (November 9, 2003) headline stated, “Parents 
of typical preschoolers are lining up to get them into classrooms for 
the disabled. With good reason”. (see article summary p. 5) 
The article goes on to discuss how all children can benefit 
from low teacher to student ratios, a curriculum rich in 
social, emotional, and intellectual development, and 
points out that special educators have vast experience 
meeting the individual learning needs of students. The 
article also mentions that programs that include children 
with special needs, as a policy, are rare. 

BIA has long held that this finding is a valid one. With 
this ideal in mind, BIA seeks to create its own pilot pre-
school characterized by a wonderful, accepting environ-
ment teeming with learning opportunities for both chil-
dren with ASD and their typical counterparts rather than  
force parents of children with ASD to  engage in the up-
hill struggle of finding a receptive classroom environment.  
Picture a school with a high teacher to student ratio, 
structured activities emphasizing cooperative play and 
communication, highly trained staff, and a well thought 
out curriculum adaptable to a variety of developmental 
levels. With the recent surge in the diagnosis of ASD cou-
pled with massive education budget cuts, our community 
is in desperate need of these types of services. We, in 
turn, are in need of your time, assistance with fundraising, 
ideas, and connections to make this project a reality.  Let 
us hear from those in support of this endeavor. 

-H. Baldi/D. Detmers 

(“”the Village” Continued from page 1) 

Kim Viernes & Amy Klimas - Arts and Crafts time  
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It was a difficult decision to place Ryan into a 
mainstream 2nd grade classroom. Ryan has a di-
agnosis of autism and while he has strengths in 
academic skills (reading and math), he has diffi-
culty understanding complex language such as 
classroom discussions and due to a lack of com-
munication skills has difficulty behaviorally and 
socially. Nevertheless, it seemed like a main-
stream 2nd grade class would provide Ryan with 
important benefits such as high academic expec-
tations and opportunities to practice social skills 
with responsive peer models.   

Working in the field of special education for 13 
years, I had seen many fully included students 
ranging from those needing little support, whose 
skills were commensurate with their peers, to 
those functioning several grade levels below their 
peers. Sometimes placements seemed to work 
while other times the school year seemed like a 
daily uphill struggle with many frustrated indi-
viduals. Surprisingly, it did not always follow that 
if the student possessed more skills the situation 
would be a better one. 

In Ryan’s case, his teacher, “Mr. Brown”, an in-
structional assistant, “Nina”, Ryan’s mother, and 
Ryan himself, equally make full inclusion a highly 
successful experience for both Ryan as well as 
the other neuro-typical students in the classroom. 
Ryan’s mother works tirelessly to prep Ryan for 
daily assignments. His instructional assistant has 
high expectations for Ryan and consistently 
holds him to these while Ryan, himself, tries his 
best to understand and follow instructions. The 
focus of this story, however, is “Mr. Brown”, 
Ryan’s teacher. “Mr. Brown” creates one of the 
most supportive and positive atmospheres that I 
have ever seen in a full inclusion setting. When 
Ryan is having a ‘bad day’, evidenced by crying, 
“Mr. Brown” gives Ryan a hug and announces to 
the class that ‘Ryan is having a difficult day’. 
When Ryan is able to complete work that may be 
challenging for him, “Mr. Brown” asks the class 
to applaud him. He calls on Ryan to read aloud, 
unfazed if Ryan does not respond, proud of 

Ryan if he is up to the task. “Mr. Brown” interacts 
with Ryan the same number of times in a day that he 
interacts with his neuro-typical students. “Mr. Brown” 
has the same expectations for Ryan as the other stu-
dents in his class but is quick to recognize when expec-
tations need to be altered due to Ryan’s skill level or 
mood. In other words, “Mr. Brown” expects Ryan to 
give his personal best and is highly skilled at knowing 
what that “best” is for Ryan.  

The atmosphere created in the classroom by “Mr. 
Brown” has trickled down to all of the students, who 
frequently ask to sit next to Ryan, follow and try to 
engage him at recess, give spontaneous positive acco-
lades for Ryan when they see him doing something 
great and show compassion, empathy, and concern for 
Ryan when they see him struggling. I have never heard 
a disparaging remark from any of the students in “Mr. 
Brown’s” class, which is a true testament to the envi-
ronment that Mr. “Brown” has created. An environ-
ment that is rare to see in the sometimes chaotic world 
in which we live.  

I commend “Mr. Brown” for taking on this added re-
sponsibility for it most surely would be easier for him 
not to have a student with additional needs. Despite 
the daily challenges of teaching 2nd grade coupled with 
having a student with special needs, his comment on 
Ryan’s report card said it all:  “I’m very glad that he 
(Ryan) is in our class and it’s very clear to me that he 
has made me a better teacher”. This school district is 
fortunate to have such wonderful teacher in its midst.  

- D. Detmers-excerpt from a letter to a parent concerning her son’s 

classroom setting 

Full Inclusion - A Success Story 

“Many voice a concern about whether inclusion can work.  

Success stories from around the country provide testimony 

that students across the autism spectrum can learn in gen-

eral education settings if students’ time is wisely used, 

sufficient support is provided, all are informed, and proven 

methods of instruction are adopted.  If all these factors are 

addressed, implementing an education program which 

reflects the philosophy of inclusion can prepare young 

people with autism spectrum disorders to be members of a 

place called community.”  

- Dr. Cathy Pratt, Indiana Resource Center for Autism 
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Suggested Reading List 

This list includes many fascinating and infor-
mative books and articles on autism that may 
prove vital to your understanding of children 
with Autistic Spectrum Disorders. Many of 
these titles are available for loan from the 
BIA Reference lending library. 

Books 

Autism Explaining the Enigma (1989) Frith, 
U., Oxford: Blackwell Publishers. 

Helping Children with Autism Learn (2003) 
Siegel, B. ,Oxford University Press 

Behavioral Intervention for Young Children 
With Autism, A Manual For Parents & Pro-
fessionals, (1996) edited by Maurice, C., New 
York: Knopf  (can be ordered through Pro-
ed, 1-800-224-6832). 

Teaching Children With Autism, Strategies to 
Enhance Communication and Socialization 
(1995) Quill, K., Delmar Publishers. 

Visual Strategies for Improving Communica-
tion, Hodgson, L., Quirk Roberts Pub. (810) 
879-2590. 

Thinking In Pictures (1995) Grandin, T., 
Double Day. 

Excerpts/Articles 

The Effectiveness of Early Intervention; Gu-
ralnick, M.J. ed., Chapter 14, (1997) Dawson, 
G. and Osterling, J., Baltimore MD, Paul 
Brooks Pub. Co.  

Interventions for Children and Youth with 
Autism: Prudent Choices in a World of Ex-
aggerated Claims and Empty Promises. 
(1998) Heflin, L.J., Simpson, R., Focus on 
Autism and Other Developmental Disabili-
ties, Volume 13 (4), p.194-211. 

Video List 

Embracing Play (2000), Behavioral Interven-
tion Association., Woodbine House Publish-
ing, www.woodbinehouse.com. 

When the Chips are Down 

Rick Lavoie, PBS Video,www.ricklavoie.com 

Community Resources 

Listed below are some community resources for par-
ents (please be advised that it is updated infrequently): 

Local Regional Centers - Provide services, support, pro-
grams and funding 

Regional Center of the East Bay = 7677 Oakport, 
Oakland, CA      (510) 383-1812 

Golden Gate Regional Center = 120 Howard Street, 
3rd Floor, San Francisco, CA 94105   (415) 546-9203 

Local School District - Provides services, programs and 
funding. 

Contact your local school district’s Special Ed. Dept. 

Community Alliance For Special Education 
(CASE) - Provides legal counsel support. 

1030 Franklin Street, Suite B5, San Francisco, CA 
94109 (415) 431-2285 

Protection and Advocacy - Provides legal counsel sup-
port. 

1330 Broadway, Oakland, CA 94612 (510) 839-0811 

Support For Families Of Children With Disabili-
ties - A family resource center. 

2601Mission Street, Ste. 606, San Francisco, CA 
94110   (415) 282-7494 www.supportforfamilies.org 

Open Gate - Resource and lending library of  Support For 
Families. 

 2601 Mission Street, 3rd Fl.. San Francisco, CA 
94110   (415) 469-4518 

Through The Looking Glass - Assistance with parent-
ing, training and counseling 

2198 6th St., Berkeley, CA   (510) 848-1112 

Autism Society of America - Information and referrals. 

East Bay Chapter = 861 Ruth Drive, Pleasant Hill, 
CA 94523  (510) 825-1978 

Parents Helping Parents- Family resource center 

3041 Olcott St. Santa Clara, CA 95054,  408-727-
5775,  www.php.com 

West Contra Costa Alameda Autism Alliance,-
chapter forming  of Families for Early Autism Treament  

510-237-9454, wes_autism@hotmail.com 

BANANAS - child care referral service  

5232 Claremont Ave., Oakland, CA 94618  

510-658-7353 



 

 

BIA Supporters 

Each year we are so grateful for the generosity of 

many individuals. Our thanks this year go out to:  

Jerry & Karen Borden 

Dan & Linda Wald    

Wells Fargo Bank employees-Govt. & Educational 

Banking- San Francisco 

Joe & Sandy Dalli   

Anonymous Donors  

Sun Microsystems        

Brian Kaye & Fran Tannenbaum Kaye  

Silicon Valley Bank Foundation 

Bronwen Morgan & Jeff Zieba 

Hyperion Solutions Corporation 

We received many materials donations to our  

Toy Lending Libray as well this year which assist 

families in defraying the cost of program materi-
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Build The Future of  BIA 
Volunteer Opportunities  

BIA is seeking motivated individuals with an interest 

in helping to shape our organization.  If you would 

like more information about volunteering as a mem-

ber of our Board of Directors or assisting us with 

upcoming fundraising events, please contact our of-

fice at 510-652-7445. 

Wishing our Families, Staff,  

Friends and Associates 

     Happy Holidays and Best 

wishes for 2004!!! 

James with Lorraine -1st 
day of school 

Laurence and Dad  - fooling 
around 

Josh on the  big day!-Mazel Tov! Axel and Liya -Playdate  Pals 

Rock and 

Jack - 

Yeah, 

Hot 

Cheetos! 

Katelyn - 

Go team! 



 

 

2354 Powell St, Ste., B 

Emeryville, CA 94608 

www.bia4autism.org 

510-652-7445 

Please update my contact information:                          Former BIA staff with whom I have contact: 

Name:________________________    Name:_____________________________  

Address_______________________    Address____________________________ 

Phone#__________      Phone#____________________________ 

E-mail_______________       E-mail_____________________________   

I would like to make a tax-deductible donation to BIA in the amount of : 

___$25 ___$50 ___$100 ______Other 

I would like to earmark this donation for:  

_____General Funds ______Pre-school project 

I have friends, family members, or co-workers who’d like to receive JUMPSTART: 
Name:________________________    Name:_____________________________  

Address_______________________    Address____________________________ 

Phone#__________      Phone#____________________________ 

E-mail_______________       E-mail_____________________________   

 Contact Sheet 

If you have news you would like to share or information you would like to see  in the next issue of  “JUMPSTART”, please let us know! 


