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It Takes a Village…

o u r  m i s s i o n . . .

To provide treatment and remediation 

to young children diagnosed with 

Autism Spectrum Disorders; to provide 

training to those who would offer such 

treatment; to provide trained personnel 

for the families of children with Autism 

Spectrum Disorders; and to offer these 

services to low-income or economically 

disadvantaged families.

by Hilary Baldi

This fall marks 
BIA’s third year 

in the white house 
on Elm Street. While 
we may someday 
outgrow the white 
house, we are 
enjoying the clinic 
space that allows 
us monthly visits 
with our early 
intervention clients 
and to hold our after 
school program The 
Clubhouse. It was also 
three years ago that we opened the doors 
of The Village, our integrated preschool 
program in Fresno. This diversifi cation of 
services has lead to many new and fruitful 
relationships with the supporters and 
services providers in our communities. 

These collaborative relationships are 
essential components to meeting the 
individual needs of each child. No in-home 
early intervention program is truly 
comprehensive without the added 
component of community, whether it be a 
peer play setting or a classroom. Likewise, 
no matter how “comprehensive” a 
specialized pre-school program may aspire 
to be, without parent involvement and 
collaboration with specialists in the fi eld of 

ASD, it is lacking .We are grateful to the 
individuals and organizations that have truly 
worked as a team to support our preschool, 
elementary and middle school students.

In keeping with the spirit of collaboration, 
we’ve included an article by Cindy Halewood, 
a dedicated teacher who shares her 
experiences with a preschooler with ASD, 
his family and BIA (page 5). Tara Delaney, an 
Occupational Therapist shares her thoughts 
on the melding of practices to better meet 
the needs of her clients (page 8).

To families new and old, we wish you and 
your loved ones a holiday season of 
celebration and a little extra time to send us 
news and photos from your home to ours. 
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BIA strives to enhance each child’s ability to reach his/her maximum 
potential by:

•  Creating a developmentally appropriate and comprehensive 
curriculum

• Capitalizing on a child’s strengths and interests

• Providing an intensive number of learning opportunities

• Generalizing skills across settings (peers, school, community)

• Educating families

• Assisting and supporting children in mainstream settings

BIA blends skill-based teaching approaches based upon the principles 
of Applied Behavior Analysis (ABA):

•  This includes positive behavioral support strategies, pivotal 
response teaching, discrete trial instruction, cognitive behavior 
modifi cation, visual teaching strategies: PECS (Picture Exchange 
Communication Systems), visual schedules/visual tasks as found 
in TEACCH (Treatment and Education of Autistic and Related 
Communication Handicapped Children)

BIA seeks to create a unique relationship with each student built 
on trust, reciprocity, and shared enjoyment of relating.
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Intensive Early Intervention: BIA 
provides intensive early intervention 
services to families in the Bay Area and 
Fresno. These are home and 
community-based 1:1 programs with 
15-30 hours per week of direct 
services per child.

Social /Adaptive Skills Programs:
10 hour home programs focusing 
on 5-12-year-olds.

Consult Services: BIA provides 
consultation services in the Bay Area 
and Fresno which consist of ongoing 
program design, development, and 
recommendations. BIA collaborates 
with many school districts to support 
existing services and assess students 
enrolled in district programs

The Village Inclusive Preschool 
Program (Fresno): an inclusive 
preschool and educational center 
fostering learning styles of all children. 

The Village Clubhouse (Oakland): an after school program (one 
day a week during the school year and week long over breaks) 
with a curriculum incorporating leisure and social-communication 
skills for elementary-aged children (siblings/ typically developing 
peers attend free).  

The Village Crew (Fresno): an 
inclusive after school program two days 
a week funded by Central Valley 
Regional Center with a curriculum 
incorporating leisure and social-
communication skills.  

Workshops: Topics include: Early 
Warning Signs of Autism (available in 
Spanish), Building Play: Facilitating Peer 
Play, Supporting Students with ASD in 
Group Settings. Please email or call for 
more information. Workshops are 
available throughout the U.S.

Community Outreach: BIA 
participates in autism resource fairs 
and provides speakers in the 
community on a variety of topics. 

Individual Program Funding: BIA is 
vendorized with both the state 
regional center system and the public 
school system.

Lending Library: provides program play materials as well as 
reference materials for parents and staff. Donations of books or 
videos on autism, teaching strategies, etc. are always welcome. 
Our Toy Lending Library space is limited so please contact our 
offi ce about toy donations and we will be happy to see if we can 

put it to good use!

Meeting Our Mission
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What would BIA do without Ben? 
3 years ago, Ben Lehman was 

our MC at a BIA fundraiser. This fall he 
is a seasoned volunteer, having already 
assisted at the Spring session of 
Clubhouse, and is working again at the current session 
of Clubhouse. Ben also decided of his own accord to have 
some of his bar mitzvah gifts be donations to BIA. Our hats 
are off to you, Ben!

 S P O T L I G H T

on kids!on kids!
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BIA’s Wishlist
Can you help us make our wishlist shorter? If you can 
provide any of the items below, please contact our offi ce at 
510-652-7445 ext. 10. Gently used is more than welcome!

For BIA-Bay Area

• Offi ce Desk chair

• Hot Laminator 
(letter size documents)

• Laminating Sheets

• Copy Paper

For The Village Preschool/
BIA-Fresno (please contact 
559-449-1059 for specifi cs)*:

• Little Tykes Play Center 
(commercial grade)

• Curved Balance Beam

• Funhoop

For BIA-Bay Area 
Village Clubhouse

• Automoblox.com

• Tandem Trikes (2)

• Helmets (6)

• 4-Way Easel(1)

• Large parachute

• Bean bags

* all available on 
www.childforms.com

4

In Gratitude…
All of us at BIA are ver y grateful to the many individuals and organizations 
who contributed their time and/or money to help us achieve our mission.*

TEAM MATES ($1000 AND ABOVE)

James/Penny Coulter
Joseph Dalli
Ruth Cohen Levkoff
Bernard Slosberg
Joan Stubblefi eld
Wells Fargo Bank–Volunteer Service 
    Award to Lynne Royer

CLIMBERS ($500-$999)

Jon Eager/Nancy Khler Philanthropic 
Fund of the Jewish Community 
Foundation

P.M. /Sue Friedenbach

Annual 
Fund Donors* Donations

BUILDING BLOCKS ($20-$99)

Steve Kim
Suzanne Royer

SERVICES DONATIONS

SunClean Carpet Care

PROGRAM MATERIALS 
DONATIONS

The Diaz Family
The Fingerut Family
The Liang Family
Barbara Reikes 

GOODS DONATIONS
– for The Village Preschool

Fran Melton
Doreen Zaki

CLUBHOUSE VOLUNTEERS

Josh Kaye
Ben Lehman

IN HONOR OF BEN LEHMAN’S 
BAR MITZVAH

Roger/Rosemary Clark
Ulla/Bob Greenberg
Roger/Zoe Hill
Benjamin/Sue Hippe
David/Noel Klein
Arthur/Barbara Leaffer
June/David Marinoff
Michael/Susan Rosen
Serene/Sidney Stokes
Vera Vasey* Donors after our print date will be 

acknowledged in the next issue.
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Last year, I had the opportunity to work as a visiting teacher 
in the preschool room at Mills College Children’s School in 

Oakland. I moved (I drove!) from Toronto, Canada where I am 
a Junior Kindergarten teacher at the University of Toronto’s 
Institute For Child Studies Laboratory School. For many 
reasons, this was a big year for me both personally and 
professionally. My collaboration with BIA was one of the 
highlights of my professional development. 

BIA came into my classroom 
by way of the needs of one of 
my students. “Billy” already 
had a diagnosis of autism. 
However, his was a recent 
diagnosis and, though our 
greatest hope was that he 
could successfully integrate 
into the classroom setting, 
both his parents and I needed 
more support and direction. It 
was at the recommendation of 
Mills College that the parents 
contacted BIA and so began 
our year-long collaboration. 

From the beginning, I found 
that BIA’s approach was very 
team oriented. I met monthly 
with Billy’s program director 
who oversaw the home-based 
therapy and made 
recommendations about its 
application in the classroom. 
Billy’s program manager also made twice-monthly visits to my 
classroom. Her input helped to reinforce expectations for his 
behavior and for supporting his communication skills. Both of 
them modeled the approach to effectively teach new behaviors. 
I also had regular updates from the speech path and from the 
home based program implementer who stepped into the role of 
“shadow” towards the end of the year. BIA worked with the IEP 
team to help determine the next steps for this child.

Indeed, I came to understand that this holistic approach to 
helping Billy involved input from his parents, teachers and 

student teachers alike. While BIA had the expertise to deliver a 
course of treatment, they depended upon the cooperation of 
the other adults in Billy’s life in order for therapy to be effective.  
This collection of adults came to be known as “Team B” and 
together we helped to shape the child’s program both in and 
out of the school setting. Thus, many aspects of the school 
experience were integrated into Billy’s home therapies and any 
suggestions for reinforcing behaviors that Billy was working on  
were implemented in my program. 

I suppose that I was receptive to working with BIA because I 
was accustomed to a collaborative model for teaching. At the 
University of Toronto and at Mills, we ascribe to the theory that 
knowledge does not occur in a vacuum but, rather, it is the 
result of a gathering of ideas that are contributed by the 
members of a community of learners. I was appreciative that 
BIA respected my role as B’s teacher. I was also grateful to 
receive support and direction from them because this 
methodology was quite new to me. 

Working with BIA: 
A Teacher’s Experience

By Cindy Halewood, Visiting Teacher, Mills College Children’s School

–continued on page 12
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by Kristin Deundian

The community that takes shape 
over the fi rst few months of each 

new school year at The Village is a 
marvel to behold. It’s the 4 year old with 
ASD in his second year at our school who, despite his 
limited speech, is now viewed as a leader in the eyes of the 
newly arrived precocious 2 and a half year old. Or it’s the 
sophisticated second year student who consistently chooses a 
new student, a quiet little girl, as her partner for Center Time. 
This spectrum of ages and learning styles creates a true 
community of children who learn just as much from their 
classmates as their teachers. 

The staff at The Village are continually evaluating their practice in 
efforts to help each child reach their full potential. Weekly 
meetings and monthly curriculum planning allows each teacher 
to contribute ideas to the program as well as maintain consistent 
open communication with fellow teachers. They possess a sense 
of ownership, teamwork and enthusiasm for their practice and 
their school. We have no doubt that the Village is reaching new 
and extraordinary heights this year and will in the years to come!

“Chase has grown in a way that I can only contribute to you all, it is 
through your team effort, and the social and language skills he 
learned from your school, Chase is now able to function on a daily 

basis. I am so amazed!” Melanie Hacker, 
current Village parent. 

Crew Begins by Monique Bekeschus
The Village Crew, our inclusive social 

skills program, had its fi rst 8 week session this 
summer. The students involved as well as the Crew leaders 

enjoyed the weekly themed activities (smores and tent storytime 
for Camp Week and earning gold medals for games during 
Olympic Week) and gained a respect for one another’s diverse 
interests. Each child took photos and conducted interviews 
of their fellow Crew members for the creation of their own 
“Crew Yearbook”.

Coming Soon…The Villagers

In January 2009, our Fresno site will offer an after school care 
program each afternoon from 2:30-6:00 for children in the 
Fresno Valley, ages 7-12, and will include time for homework, 
snack and playing age-appropriate games and activities. We are 
pleased to offer this resource to our community as we realized 
that providing daycare for children in a small environment (adult 
to student ratios will not exceed 1:6) with highly trained staff 
would meet an immediate need in this area. 

For questions regarding Fresno services, please contact our Fresno 
offi ce at 559-449-1059 or email: monique@thevillagefresno.org.

ith
The 

skills prog

A A PRESCCCHOOOOL ANNND 
EDUCCCAAATIONN CENNNTTERAA

News from…
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Our Village Clubhouse is wrapping up its 

fi rst year as the Fall Session fi red up on 

October 2nd (runs through Nov. 20th). The 

theme is Board Games. We had a great one 

week morning day camp in August focusing 

on Construction Play. We were thrilled to get 

word over the summer that our afterschool 

program is vendorized by RCEB for one 

session per week. Several RCEB staff came out 

to observe our Spring Session and must have 

liked what they saw!

Call the offi ce for a fl yer for the current 

session or a brochure about Clubhouse.

Club House 
goes 

Back to School

Birthday Party Angst
By Deanne Detmers

If you are the parent of a child with a diagnosis of ASD, receiving a 
birthday party invitation can conjure up many feelings not typically 

associated with a festive event; anxiety, fear, ambivalence. While you 
want your child to participate with his/her peers in these social rituals, 
you know that these events can be diffi cult for your child to navigate. 
While avoiding birthday parties all together is an option, it also can be 
looked at as an opportunity for your child to practice social skills in a 
group setting, learn about common and important rituals, as well as an 
opportunity for you to meet other parents and create an avenue for 
future playdates Here are some helpful tips:

• Appropriateness of the Venue:  Examine whether the venue will be 
appropriate given your child’s individual skill level and interests. For 
instance, if the party will involve a 45 minute magic show and your 
child has diffi culty with abstract concepts or sitting for longer periods 
of time, perhaps you would pass on this particular invitation. If the 
venue is at a home with a dog and your child has an acute fear of 
dogs, you may want to talk to the host ahead of time depending on 
your relationship.

• Timing is Everything: You may opt to come to the party slightly later 
(e.g., after the magic show) or leave early (e.g., before the presents 
are open) to assist your child in having a more successful experience.

• Practice Makes Perfect:  Simulate pretend birthday parties at home. 
Practice singing the birthday song, watching the candles being blown 
out, opening presents. This will help your child learn the sequence of 
events and be familiar with the rituals. If your child has fears related 
to things that occur at birthdays (the song, balloons, etc.) then all the 
more reason to practice and de-sensitize your child to these things. 

• Have Realistic Expectations:  This setting may be challenging for your 
child so expecting complex social interaction may not be realistic. Set 
realistic goals ahead of time such as; my child will greet three peers 
with prompting, my child will sit at the party table for a minimum of 
fi ve minutes. 

• Try to Relax and Have A Good Time:  It is important for you to 
convey to your child that this is a fun event. Your mood and 
demeanor will be felt by your child. The focus of the event is on the 
birthday child and furthermore every other parent in the room is 
more focused on their own child’s behavior than yours. 

• Prepare In Advance: If your child has dietary restrictions, bring 
alternative food choices that are equally yummy (e.g., bring some 
special diet treat – not raw veggies as a food substitute!). You may 
opt to leave a sibling at home so that you have to only focus on one 
child at a time. 
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By Tara Delaney, MS, OTR

As a pediatric occupational therapist working both in 
schools and homes, my approach to services incorporates 

the family and the community in which the client lives and learns. 

I always believed that my greatest impact was achieved when my 
efforts were linked with the larger community. When I began a 
pediatric occupational therapy company called BabySteps a 
decade ago, I knew that my goal was to grow the company into 
an interdisciplinary organization that could forge partnerships in 
the community. BabySteps offers occupational therapy, speech 
pathology, nursing and educational psychology services. In the 
past few years, BabySteps has formed unique relationships with 
the international adoption community; parent groups; schools; 
grocery stores; toy stores; and, perhaps most unexpectedly, a 
behaviorist trained in applied behavior analysis (ABA).

Community-Based Services for Children With Autism

In April 2006, at the Autism Spectrum Disorders Workshop 
sponsored by First Five of California, I spoke on the importance 

of sensory integration strategies 
when working with children with 
autism spectrum disorder. Another 
speaker at the same conference was 
Hilary Baldi, MA, who cofounded the 
Behavioral Intervention Association, 
a not-for-profi t organization in San 
Francisco. She made a strong case 
for ABA within the context of play 
and its potential for helping children 
with an autism spectrum condition. 
ABA is the basis of many teaching 
applications and curricula used in 
both traditional and special 
education classrooms. As I listened 
to Ms. Baldi’s presentation, I realized 
that a correlation exists between the 
goals of ABA and occupational 
therapy. We both determine a child’s 
learning and behavior strengths as 
well as weaknesses. Based on this 

profi le of strengths and weaknesses, occupational therapists and 
behaviorists provide interventions that utilize these strategies to 
learning and adaptive behavior. 

I like to think of the occupational therapy practitioner as the 
ambassador between the nervous system and function, and 
ABA as a systematic language that we ambassadors can use 
to facilitate nervous system change and improve function for 
children with autism.

The need for interdisciplinary teamwork is paramount when 
working with children and families, especially for children with 
autism. Occupational therapy professionals must understand 
what techniques are most effective for teaching the child new 
skills as well as what skills the ABA team is working on in the 
home. Because a child with autism may receive ABA therapy 
up to 40 hours per week, this partnership is a great way for 
occupational therapy practitioners who are seeing a child for 
1 to 3 hours a week to integrate sensory and motor strategies 
effectively and effi ciently during the child’s ongoing ABA 
treatment sessions.

Community Partnerships, 
Home Modifications, and Pediatric 

Occupational Therapy
Excerpted from article by the same name in HCHSIS, December 2007 
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Home Modifi cations for Children With Autism

Children with autism benefi t most when the therapies they 
receive are administered as consistently as possible. By creating 
an environment that allows parents and caregivers to easily 
implement sensory integration strategies and ABA techniques 
in the home setting, consistency is more likely to occur. In my 
experience working in homes, parents and caregivers seem to 
be receptive of therapeutic recommendations into the home 
when the activities are not “therapy like.” The following are 
some home modifi cation ideas that incorporate both 
occupational therapy and ABA strategies.

Make sure that the sensory environment is conducive to 
the individual child. For children who are overstimulated by 
visual input:

• Dim the lights. 

• Decrease visual clutter. 

• Use the environment or materials to indicate the beginning 
and end of the activity. For example, if you have a cooking 
activity make sure each step is placed in sequential order, 
when the step is completed the materials go in a wash bucket 
(this is taken from the TEACCH approach).

• Have only the items in view that you are using, arranging them 
in a fi rst-to-last sequence, and a symbol for reward. After the 
activities are completed, let the child choose the reward from 
a set of pictures.

• Use a fi rst/then card when working on a non preferred (or 
diffi cult) activity and reinforce with simple language, such as, 

Local Regional Centers – 
Provide services, support, programs 
and funding.

Regional Center of the East Bay:
Oakland offi ce 510-383-1812
Concord offi ce 925-691-2300
www.rceb.org

Golden Gate Regional Center: 
(San Francisco, Marin, Penninsula) 
415-546-9222
www.ggrc.org 

Central Valley Regional Center
559-276-4360
www.cvrc.org

Community Alliance for 
Special Education (CASE) - 
Provides legal counsel support.
1550 Bryant St., Suite 738
San Francisco, CA 94103 
415-431-2285
Fax 415-431-2289
email: info@caseadvocacy.org
www.caseadvocay.org

Calfornia Blue Ribbon Commission 
on Autism
This goverment website provides 
information about accessing insurance 
benefi ts for autism-related issues
http://senweb03.senate.ca.gov/autism

California Chapter of the 
National Autism Association – 
Parent resource group. 510-237-9454
www.nationalautismassociation.org

Disability Rights Education 
and Defense Fund (DREDF) – 
Public policy law center
2212 6th St. Berkeley, CA 94710
510-644-2555
www.dredf.org

Exceptional Parents Unlimited 
(EPU) – Central Valley parent 
resource group 559-229-2000 
www.exceptionalparents.org

Families for Early Autism Treatment 
(FEAT) – statewide parent 
resource group. 
www.feat.org

www.insurancehelpforautism.com
Info on insurance and ABA services

Parents Helping Parents – 
Family resource center
3041 Olcott St. 
Santa Clara, CA 95054
408-727-5775
www.php.com

Protection and Advocacy - 
Provides legal counsel support.
1330 Broadway, Ste. 500
Oakland, CA 94612 
510-267-1200
www.pai-ca.org

Special Needs Trusts Workshops
Support for Families – lists regular 
seminars on this topic in their 
monthly newsletter 
www.supportforfamilies.org. 

Support For Families Of Children 
With Disabilities – 
A family resource center
2601 Mission Street, #606
San Francisco, CA 94110 
415-282-7494 
www.supportforfamilies.org

Talk About Curing Autism (TACA) 
Southern California parent resource 
group. www.tacanow.com

Through The Looking Glass - 
Assistance with parenting, training 
and counseling.
2198 6th St., Berkeley, CA 
510-848-1112
www.lookingglass.org

Please notify us with updated information.

Community               Resources

–continued on page 10, bottom
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The Unwritten Rules of Friendship 

by Natalie Madorsky Elman, PhD. And Eileen Kennedy-Moore, PhD. 
Published by Little Brown

What a beautiful title. Something that we can all relate to, 
The Unwritten Rules of Friendship. Every child and adult 

struggles or second-guesses a social situation. There is no 
guidebook that we can memorize and apply when we have a 
disagreement with a friend, handle a tough situation at work, or 
try to fi t in at a party. This book looks at typical 
childhood challenges and offers specifi c 
strategies to support the development of social 
skills and building friendships. The book is 
broken into simplifi ed profi les (e.g., the shy 
child, the different drummer, the little adult) 
with case vignettes and recommended 
strategies. The strategies are common 
everyday ideas, viewpoints, and games that 
can be utilized both at home and at school. It 
is an easy read that is full of information. 
Target readers are parents and educators of 
4-10 year olds. 
Happy Reading!

Anna Kern, Program Director

BIA Reference Desk

The Sensory Processing Disorder Answer Book

by Tar Delaney, MS, OTR/L

It was no surprise to discover that this book, although not 
titled “The Autism Spectrum Disorder Answer Book” 

describes many of the challenges faced by our clients with 
ASD. For parents of children challenged by environmental 
stimuli this book offers answers to questions that frequently 

plague families. Chapters 10 & 11 offer specifi c 
strategies for helping your child manage the 

challenges of a classroom 
setting as well as, the 
ever so crucial for family 
survival outing, the 
restaurant experience. 
The format of this book 
makes it a handy quick 
reference guide for 
families in need of 
answers with little 
time to fi nd them.

Hilary Baldi, 
Executive Director
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“First bath, then snack.” Use a white cardboard material, draw 
two boxes on the sheet and write the words “First” (left) and 
“Then” (right) written below each box, then laminate. Place 
Velcro in the middle of the boxes. Now you can use pictures 
or words which indicate a non-preferred activity which you 
place in left box. In the right box place a word or picture 
indicating something the child enjoys. 

Because children with autism are visual learners and have 
diffi culty with working memory, use pictures throughout the 
home to help them understand their environment better and 
communicate more effectively. For example, use magnetic 
pictures (or photos with magnets) with the written name of the 
item under it and place on the refrigerator for foods such as 

milk, fruit, cheese, or juice to allow the child to pull off the 
wanted item and give it to the caregiver, thus decreasing 
communication frustration. The written name reinforces 
language development. This strategy also can be used on the 
outside of a closet or toy bins and on objects, including the 
television, bed, and bathtub.

Use a picture schedule to communicate a routine such as 
brushing teeth, and provide a picture of each step through digital 
pictures or pre-made pictures from programs such as 
BoardMaker or Picture Exchange Communication System 

Connecting with others in the community through professional 
partnerships has proven to be professionally enriching and 
benefi cial for my company I believe the infl uence of other 
professions has greatly enriched my effectiveness as a therapist 
to the families I serve. 

C O M M U N I T Y  PA R T N E R S H I P S …

– continued from page 9 
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My own philosophy of education is seemingly at odds with 
that of BIA. The idea that a child can learn from a proscribed 
program that dictates the actions of the individual is anathema to 
my core belief that children should be able to construct meaning 
through open exploration and inquiry. This is a deeply held value 
that comes from the work of Thomas Dewey who viewed 
children not simply as “empty vessels into which knowledge is 
poured.” Dewey felt that children come to knowledge with a 
natural curiosity and a desire to learn. Mills upholds this 
philosophy by offering children a play-based program. Children 
can choose from a variety of activities that have been carefully 
considered by the teachers to promote learning in a 
developmentally appropriate way. 

Yet, I discovered that the behaviorist and 
constructivist approach could co-exist in my 
early years classroom. This was most evident 
in the case of Billy who, when unsupported, 
could wander from one activity to another. 
He seemed overwhelmed by some of the 
unstructured aspects of the program and he 
occasionally responded by becoming withdrawn 
or overly excited. Once BIA’s suggestions 
were implemented, Billy was more able to 
self-regulate. He became more productive and 
engaged in more activities. His interactions with 
his peers increased in their success. Billy even chose 
a best friend with whom he engaged in lively chasing games. 

Structures that BIA put into place helped to make Billy’s 
experience in the classroom a more positive one. Instead of 
multiple choices, Billy was offered only a few choices or none 
at all. Because he was less distracted, he was able to access 
the “social script” he was acquiring. Thus, his overtures towards 
his peers became more appropriate. We also worked on 
implementing a kind of schedule for him. We used Boardmaker 
symbols (a piece of software donated by Billy’s parents) to create 
a kind of visual overview of the activities of the day. Once Billy 
had a sense of his day, he was less resistant towards transitions 
and routines. These kinds of interventions were not restrictive 
for Billy. They “freed” him from the confusion of trying to 
understand the changes in his environment so that he could 
focus on more important social interactions. 

Indeed, these interventions proved to be benefi cial for all the 
children in the classroom. Visual cues from Boardmaker helped 
to make the program run more smoothly. The children 

responded to the predictability of this kind of structure. The 
visuals also helped to promote early literacy as the children 
could “read” the symbols. We also reworked the schedule so 
that there was a balance of fewer choices and smaller groups 
within the school day. This had the effect of introducing times 
when activities were more low key and with less social pressure 
between peers around issues of sharing and turn taking. 

I did not expect that these interventions would have an effect 
upon me, the teacher. The real work of opening the world for 
a child with autism involves deepening one’s understanding of 
how communication plays such a vital role in the learning 
process. I abandoned the notion that children came with a 

natural inclination to interact with their environment. I no longer 
assumed that children could readily access their “social tool kit.” 
My role changed from one of asking divergent questions and 
prompting inquiry to that of listener and moderator. In helping 
the children to unpeel the layers of complexity in their social 
interactions I was promoting self-regulation in these youngest 
learners. In the truest constructivist sense, I was supporting my 
students to derive meaning from their experiences. 

I am now back in Toronto, Canada and I am soon to begin 
the school year with a new group of preschoolers. I am more 
committed than ever to the ideals of early childhood education 
and to play-based learning. My time spent with BIA, my gorgeous 
Billy and his extraordinary parents, helped to change my 
perspective about the importance of effective behavior 
intervention and the role that it can play in successful integration. 
The behaviorist approach has a rightful place in the classroom 
as an important way to promote human interaction. 
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The real work of opening the world for a
 child with autism involves deepening one’s 
understanding of how communication plays 

such a vital role in the learning process.
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Autism is a brain disorder that affects a person’s ability to 
communicate, to reason, and to interact with others. It 

is a spectrum disorder that affects individuals differently and 
to varying degrees of severity, and can be found in 
combination with other disabilities.

The term “autism” and “autism spectrum disorder” are 
often used interchangeably and refer to three of fi ve 
disorders known as Pervasive Developmental Disorders 
(PDD). The three “autism spectrum disorders” are: 
Autistic Disorder, Asperger’s Disorder, and PDD-NOS 
(Not Otherwise Specifi ed).

Common symptoms of autism include:
• Severely delayed communication skills (lack of use 

of gestures, delay or lack of spoken language)

• Restricted play skills (repetitive use of objects, lack 
of imaginative play)

• Impairment in social interaction (minimal interest in 
peers, lack of sharing items/experiences with caregivers)

Source: Autism Society of America
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